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A framework for teaching work
integrated learning projects

A framework for structuring work integrated learning (WIL)
projects to train students in problem solving and creative
thinking, from Nguyen Hoang Thuan and Pedro Antunes, based
on their research and lecturing experience
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YOU MAY ALSO LIKE
Work integrated learning (WIL) is a pedagogical approach that helps to

prepare students for work and life by enabling them to apply what Contextual learning:

they have learned during their academic studies in a workplace linking learning to...

context. WIL is therefore incorporated into most undergraduate

5 minute read [:'1
programmes and helps to familiarise students with professional

practice, fosters industry engagement and develops graduate
Blended

employability. But what steps can we follow to structure WIL projects ,
professionals: how...

so they train students in the problem solving and creative thinking

. . 4 minute read [:j
they are likely to need in the workplace?
We use design science, which seeks to enhance human knowledge via Learning as
the creation of innovative artefacts or solutions, for structuring WIL becoming: what do...
projects across different courses, using the lecturers’' experience and 4 minute read L3

insights. We found that four key elements make up an effective
framework for teaching WIL projects:
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Authentic problem
To start, students should identify an authentic problem in which they

are interested. Our experience shows that allowing students to select
their own problems to work on leads to better engagement in the
project. But lecturers must make sure the problem chosen is
challenging, impactful and grounded in a real-world context. Examples
of authentic problems identified by students include “negative impacts
of humans on the environment”, and “seeking to improve healthy
lifestyles”.

To help students explore the authentic problem, we can:

e Introduce students to real-world challenges that are relevant to the
course;

Invite guest speakers to talk about current difficulties in the field;
Invite industry partners to become the project clients;

As a lecturer, share previous successful WIL projects;

Allocate mentor times for the whole class or groups of students to
consult on their WIL projects.

Problem framing
Problem framing is crucial to gaining a proper understanding of the

problem by analysing it and coming up with clearer, more focused,
definition. It helps students to understand that problems can be ill-
defined, do not immediately lead to expected outcomes, and can be
symptomatic of other problems.

During problem framing, students identify a set of constraints,
requirements, causes and effects, all of which further define the
problem. A starting point is to look at the cause-effect relationship, so,
for example, for “negative impacts of humans on the environment”,
the problem may, in part, be caused by low levels of recycling. This
means that the problem can be framed as “negative impacts of
humans on the environment due to a failure to recycle more”.
Constraints might be related to a specific demographic or location,
where recycling levels are particularly low and look at possible
reasons. So, the focus then turns to how to solve the problem within
this more focused framework, rather than a very broad problem with
no one practical solution.

Once students have specified their problem, here are some tips to
help them frame it:

e Ask students to interview relevant project “clients” for their pain points
and the impacts of the problem on their lives or their businesses. In
some cases, other students may play the client role in the interviews

e The Six Thinking Hats technique, which encourages students to
consider a problem from different angles, can be used;

e Ask students to construct an empathy map, which offers a visualisation
of how different groups may be affected by the problem;

e Encourage students to discuss the problem in groups;

e Encourage students to share their problem framing with the class and
gather feedback.

Solution framing
Next, students should explore and frame satisfactory solutions for the

problems. As there are always multiple potential solutions for a
defined problem, several solutions may be identified and described
during solution framing. Regarding the environmental recycling
problem, for instance, students may explore the idea of “smart”
recycling bins that can talk to people in order to encourage proper
recycling behaviours, or recycling bins that can detect when they are
full and autonomously move to empty themselves. Students should
consider the expected properties, requirements and values of the
identified solutions, in order to contextualise and justify their chosen
solutions. Taking the smart recycling bins as an example, a key
property to consider would be their default language; a requirement
would be that the bins must adhere to required recycling rules in the
country or region; a value would be that it must increase recycling
rates.

Steps to enhance solution framing include:

e Encourage students to propose multiple solutions;

e Ask them what-if questions regarding expected properties,
requirements or values of the identified solutions;

e Encourage students to search for relevant solutions from other
disciplines;

e |f students already have one solution, ask for alternatives;

e Encourage students to improve upon existing solutions.

Solution design
The framework finishes with solution or artefact design, which involves

a cyclic design-evaluate activity. Ask students to design a prototype for
their solutions and evaluate it. One way is to perform an in-class
demonstration, where students show the prototype and explain how it
addresses the problem. This can be done using a variety of techniques,
such as storytelling, storyboarding and role-playing. They can then
refine and improve their solution according to the class response and
feedback. This cycle stimulates reflection-in-action and learning by
doing. The project does not need to result in a complete and perfect
solution but a proof of concept. Examples relating to the smart
recycling bin include a prototype application to support the talking
functions, an interactive interface for the bin, or a video showing a
small-scale recycling bin autonomously moving to empty itself. These
proofs of concept help demonstrate the feasibility of the solution, and
how they will help boost recycling levels.

Here are some tips for prototyping:

e [ntroduce students to different digital design tools that can support
prototyping, including Figma, Evolus Pencil or Justinmind Prototyper;

e Let students choose their prototype tools;

e |n-progress evaluation during the prototype building process is helpful
from peers and any relevant industry partners acting as clients for the
project;

e Multiple cycles of build and evaluate can be completed.

These tips to improve the teaching WIL projects, based on design
science, should be adapted to different university courses to ensure
maximum impact on students’ learning and satisfaction.

Nguyen Hoang Thuan is senior programme manager for digital
business at the School of Business and Management, RMIT
University Vietnam. Pedro Antunes is associate professor in
University of Lisbon, Portugal.

If you found this interesting and want advice and insight from
academics and university staff delivered direct to your inbox each
week, sign up for the THE Campus newsletter.

Comments (0)

Oor create an account in order to add a comment

Discover More from THE Sign up Collaborate with THE
Spotlight Student THE account Become a contributing partner
NEES News Newsletter Become a sponsor

Topics Rankings

Collections Jobs

Keywords Events

Sponsors Datapoints

About Campus

About Legal stuff

About us Terms and conditions
Contact us Privacy policy

Cookie policy

Copyright © 2023 THE - Times Higher Education. All rights reserved.

[2/ Register for free and unlock a host of features on the THE site Free sign up now


https://www.timeshighereducation.com/campus/keywords/teaching-and-learning
https://www.timeshighereducation.com/campus/keywords/pedagogy
https://www.timeshighereducation.com/campus/keywords/course-design-and-delivery
https://www.timeshighereducation.com/campus/keywords/feature-article
https://www.timeshighereducation.com/campus/authors/nguyen-hoang-thuan
https://www.timeshighereducation.com/campus/authors/pedro-antunes
https://www.timeshighereducation.com/campus/spotlight
https://www.timeshighereducation.com/campus/series
https://www.timeshighereducation.com/campus/key-topics
https://www.timeshighereducation.com/campus/collections
https://www.timeshighereducation.com/campus/keywords
https://www.timeshighereducation.com/campus/sponsors
https://www.timeshighereducation.com/campus/about-campus
https://www.timeshighereducation.com/student
https://www.timeshighereducation.com/
https://www.timeshighereducation.com/world-university-rankings
https://www.timeshighereducation.com/unijobs/
https://www.timeshighereducation.com/events
https://www.timeshighereducation.com/datapoints/
https://www.pages06.net/thewui/the-campus/
https://www.timeshighereducation.com/campus/become-contributing-partner
https://www.timeshighereducation.com/campus/become-sponsor
https://www.timeshighereducation.com/campus/about-campus
https://www.timeshighereducation.com/campus/become-author
https://www.timeshighereducation.com/terms-and-conditions
https://www.timeshighereducation.com/privacy-policy
https://www.timeshighereducation.com/cookie-policy
https://www.facebook.com/timeshighereducation
https://twitter.com/timeshighered?ref_src=twsrc%5Egoogle%7Ctwcamp%5Eserp%7Ctwgr%5Eauthor
https://www.youtube.com/channel/UCquqZYSjbdTsTGRzex9o_8g
https://www.researchgate.net/publication/345430098_Introduction_to_Design_Science_Research
https://www.debonogroup.com/services/core-programs/six-thinking-hats/
https://www.pages06.net/thewui/the-campus/
https://ums.timeshighereducation.com/user/register?response_type=code&redirect_uri=https%3A%2F%2Fwww.timeshighereducation.com%2Fcampus%2Fapi%2Fauth%2Fcallback%2FTHE&client_id=ums_idp
https://www.timeshighereducation.com/campus/chatgpt-has-arrived-and-nothing-has-changed
https://www.timeshighereducation.com/campus/chatgpt-and-rise-ai-writers-how-should-higher-education-respond
https://www.timeshighereducation.com/campus/campus-webinar-keys-successful-academic-career
https://www.timeshighereducation.com/campus/potential-artificial-intelligence-assessment-feedback
https://www.timeshighereducation.com/campus/eight-ways-engage-ai-writers-higher-education
https://www.timeshighereducation.com/campus/contextual-learning-linking-learning-real-world
https://www.timeshighereducation.com/campus/blended-professionals-how-make-most-third-space-experts
https://www.timeshighereducation.com/campus/learning-becoming-what-do-students-become-result-their-higher-education-experience
https://www.timeshighereducation.com/campus
https://www.timeshighereducation.com/campus
https://www.timeshighereducation.com/campus/key-topics
https://www.timeshighereducation.com/campus/spotlight
https://www.timeshighereducation.com/campus/collections
https://www.timeshighereducation.com/campus/keywords/podcast
https://www.timeshighereducation.com/campus/partners
https://www.timeshighereducation.com/campus/participate
https://www.timeshighereducation.com/campus/about-campus
https://www.timeshighereducation.com/
https://www.timeshighereducation.com/
https://www.timeshighereducation.com/academic/news
https://www.timeshighereducation.com/world-university-rankings
https://www.timeshighereducation.com/unijobs
https://www.timeshighereducation.com/student
https://www.timeshighereducation.com/events
https://www.timeshighereducation.com/campus
https://www.timeshighereducation.com/our-solutions

